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This Policy is concerned with bilingual learners (hereafter referred to as EAL learners) at All Saints
School Lessingham who have a home language other than English and who are in the process of
learning to use English as an additional language for educational purposes.

*Bilingual ... the term is currently used to refer to students who live in two languages, who have
access to, or who need to use two or more languages at home and at school. It does not mean that
they have fluency in both languages or that they are competent and literate in both languages
(Cited in Hall, D 1995, - Assessing the Needs of Bilingual Students, London, Fulton).

1 Aims for EAL provision

To create a welcoming and supportive environment which encourages EAL students to participate
fully in all areas of school life.

To value and respect the cultural and linguistic identities of EAL students and use these to enrich the
learning of all students.

To develop the oral and literacy skills of EAL students so that they can understand and use English
confidently and competently across the curriculum and maximise their potential in all areas of
school life.

We believe that students learning English as an additional language are entitled to the full ASL
programmes of study and all teachers have a responsibility to develop the use of the English
language within their subject context.

2 Achievement objectives

To ensure that all EAL learners participate in and gain access to mainstream and National
Curriculum provision.

To support EAL learners in their acquisition of English language skills across the curriculum.

To ensure that bilingual EAL learners attain in all subjects at a level appropriate to their cognitive
ability.

To assess and monitor progress in the acquisition of English as an additional language for all EAL
learners.

To provide training for subject/class teachers in strategies that will address the needs of EAL
learners.

To develop home/school/community links and ensure that this is a strength of our community.

3 Context

EAL learners at ASL may come from a range of ethnic backgrounds and have a variety of language
and literacy backgrounds and needs. Some students may arrive at school having had a certain
amount of exposure to the English language and the local culture; others are newcomers to both.
Some students may have developed literacy skills in their home language; others are pre-literate.
Some students have comparable schooling to their age equivalent peers; others may have
experienced interrupted or no previous education.
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4 EAL and SEN
Having a home language other than English is not a learning difficulty. Special Educational Needs
and the needs of bilingual EAL learners are not identical neither are they mutually exclusive.

5 Assessment/Competency

It should be recognised that bilingual EAL learners can make rapid progress in acquiring English but
also to be fully competent in the use of academic language for learning can take up to 10 years. The
level of competency (particularly of literacy) in the home language(s) directly affects the time taken
to acquire English as an additional language. Careful assessment should be undertaken by EAL
support staff to ensure that the learning needs of all bilingual EAL learners are met. Other
assessment should comply with procedures used for all other students. Care should be taken to
ensure that assessment is not culturally biased against students from particular ethnic groups or
influenced by unconscious assumptions about relative abilities and characteristics of different
ethnic groups. Care should also be taken when assessing bilingual EAL learners who might also have
Special Educational Needs (SEN). The numbers of these students should be in the same proportion
as found in the monolingual population.

We will use the DfE codes Where proficiency in English is required (i.e. language is recorded as
anything other than ‘English’ or ‘Believed to be English’), it is expected that schools will assess the
position of their EAL students against 5-point scale and make a ‘best fit’ judgement as to the stage
the student is at:
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6 Language, Learning and Progress

All students have curriculum learning needs. EAL learners also have language learning needs.
Language is best learned in a meaningful context - the mainstream classroom. Bilingual EAL learners
should be encouraged to use their home language in the learning environment. The richness of
linguistic diversity should be celebrated through the curriculum. Knowledge and understanding of
other cultures can be enhanced for all students by drawing on the experiences of bilingual EAL
learners and integrating this into the curriculum. The best progress in language learning is made
when subject/class teachers and EAL support work closely together and with the co-operation of
the students themselves and their parents. It is evident that the progress of EAL learners is
significantly influenced by school and community ethos and by teacher attitude and expectation. It
is therefore essential that we value and celebrate cultural and linguistic diversity.

7 Admissions

All Saints School operates an Equal Opportunities policy for the admission of all students. The
school takes advice from the Local Authority (LA) as to the appropriate resources and facilities that
may be needed for the integration of EAL. students into All Saints. When learning needs due to EAL.
are identified upon admission, students’ needs will be assessed and arrangements for suitable
support will be made.

8 Support:

Students with EAL will to be monitored and supported in a variety of ways during their time in
school.

Advice and resources given to class teachers to aid their support of the student in lessons
Resources such as key word lists, mini dictionaries etc given to the student

In-class support by teacher\ designated EAL support teacher/ teacher assistant
Withdrawal for individual\ small group work

Paired reading

Roles and Responsibilities

The lead for EAL takes the responsibility to do so in the following areas:

to manage the EAL referral system, ensuring that information pertaining to student needs is collated
and disseminated accordingly

to manage the provision of additional EAL support, whether 1:1, small group or in-class support, and
staff the support sessions accordingly
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to provide training for staff in teaching EAL students, as necessary maintain the EAL Register and
update staff as necessary

to coordinate EAL training for staff

to mark any EAL assessments for prospective students

to interview prospective EAL students

to coordinate the assessment of new EAL students

to analyse and report to the Headteacher and Directors on public examination results detailing
strengths and areas for development, and outlining any actions and/or plans to address areas for
development

to administer the department budget

to ensure that appropriate work is set on a regular basis and marked in accordance with school
policy

to ensure that assessed work is marked on a regular basis in accordance with the school marking
policy

to coordinate the dissemination of information to parents for whom English is an additional
language

to line-manage the home school liaison officers and produce termly reports

EAL learners in the mainstream classroom

Teaching staff need advice and guidance on strategies to support teaching and learning in the
classroom relating to our EAL students and to produce differentiated resources.

Some of the key features of EAL pedagogy that all teachers are expected to include in their
classroom practice are

They can be summarised in this way:

Make the verbal curriculum more visual.

Make the abstract curriculum more concrete.

Develop interactive and collaborative teaching and learning styles

Think about the language demands of the curriculum (oral and written) and provide models
Use drama and role play.

Provide opportunities for exploratory talk.

Ensure home languages are valued and used.

Provide opportunities to talk before writing.

Support through key phrases and structures rather than key words.

9 Respect

We value and respect the first language of our EAL students and where appropriate, students are
actively entered for GCSE examinations in community languages.
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